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Abstract: In order to explore the moderating effect of job characteristics on perceived organizational support and kindergarten
teachers’ inclusive education competence 421 kindergarten teachers who participate in inclusive education are surveyed by
questionnaire of perceived organizational support questionnaire of job characteristics and questionnaire of kindergarten teachers’
inclusive education competence. The results indicate that: there is a significant positive correlation between kindergarten teachers’
perceived organizational support job characteristics and inclusive education competence; perceived organizational support
significantly positively predicts kindergarten teachers’ inclusive education competence; in the case of controlling teaching age and
age job characteristics have a moderating effect on perceived organizational support and kindergarten teachers’ inclusive
education competence. In the group with low job characteristics perceived organizational support positively predicts inclusive
education competence; in the group with high job characteristics perceived organizational support has no significant predictive
effect on inclusive education competence. In order to improve teachers’ competence in inclusive education it is suggested that
kindergartens strengthen overall management from the three aspects of leadership support and sound mechanism and that
administrative departments speed up the construction of inclusive education evaluation index system in the evaluation of teacher
performance and kindergarten quality.

Key words: inclusive education competence; perceived organizational support; job characteristics; kindergarten teachers;

organization management

30



